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The current article was designed to review the theoretical
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respect to how it is presented in the literature, discuss the key
variables related to school belonging, present a summary of the
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developmentally appropriate education programs designed to
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promote equity, fairness and justice in school environments.
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Schools are often unsafe for lesbian, gay, bisexual,
transgender, queer, and questioning (LGBTQ) students; they
frequently experience negative or hostile school climates,
including bullying and discrimination based on sexual
orientation and gender identity at school. Negative school
climates and discriminatory experiences can threaten LGBTQ
students’ well-being. Curricula that is SOGIE-inclusive, provides
students with resources, support, and inclusion, as well as
presence of student-led clubs or organizations such as gender-
sexuality alliances (i.e., GSAs), can improve students’ school
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curiosity and persistence, but this effect was moderated by
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